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Inlent to Apply. To examine the reJationship between intent to apply 
to a graduate program in psychology (yes or no) and other survey 
questions, I-tests were conducted. Those planning to apply to a graduate 
program in psychology (M == 4.54, SD == 0.5) agreed significantly more 
than those not planning to apply to a graduate program in psychology (M 
== 4.29, SD == 0.6) with the factor 'personal belief in academic success 
with' (with regards to graduate school), t(253) == 3.21, p < .005. Those 
planning to apply (M == 4.08, SD = 0.5) agreed significantly more than 
those not planning to apply (M = 3.66, SD = 0.7) with the factor 
'personal belief in adequate undergraduate preparation,' 1(253) =4.68, p 
< .001. Those planning to apply agreed significantly more (M = 4.0 I, SD 
= 0.7) than those not planning to apply (M = 3.60, SD = 0.8) with the 
factor 'outside of class opportunities,' t(253) = 4.11, p < .001. fn each 
instance, those applying to graduate programs scored higher (that is, 
agreed more) with the factor items than those students not intending to 
apply. Students who intend to apply to graduate school in psychology 
believe more in their own academic success, believe more in their 
academic preparation, and believe in the importance of outside of class 
opportunities. For the remaining two factors (cost of graduate school and 
application challenges), there were no significant differences. 

The 'inlent La apply' dichotomy was also analyzed with other yes/no 
items using chi square analyses. Only one significant association 
emerged between answers to the item "I am a transfer student" and "I 
plan to attend graduate school in psychology," X2 (I, N =255) =4.16, p 
< .05. Whereas 52.1 % of transfer sludents intended to apply to graduate 
school, 39.0% of non-transfer students intended £0 apply to graduate 
school. 

LOe and Inlenl 10 Apply to Graduale School. Academic locus of 
control (Trice, 1985) is scored on a scale such that the higher the score, 
the greater external locus of control (conversely, lower scores indicate 
greater internal locus of control). Each respondent's ALOC score was 
correlaled with the scores for each of the five factors depicted in Table 3. 
ALOC scores correlated significantly with all five factor scores, ps < 
.00 J. ALOC scores were significantly correlated with: (a) personal belief 
in academic success, r(268) = -0.38; (b) personal belief in adequate 
undergraduate preparation, r(268) = -0.51; (c) outside of class 
opportunities, r(268) = -0.23; (d) cost of graduate school, r(268) == 0.25; 
and (e) application challenges, r(267) =0.44. Participants with a higher 
inlernal locus of control (low ALOC score) reponed greater personal 
belief in academic success, greater belief in their undergraduate 
preparation, and placed greater importance on outside of class 
opportulllties. Participants with an eXlernallocus of comrol (high ALOC 
score) reported more concerns about the cost of graduate school, and 
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greater concern about application challenges. Regarding the specific 
likelihood of applying to graduate school, t test results indicated that 
there is a significant difference between those planning to attend graduate 
school in psychology (M = 73.14, SD = 11.5) and those not planning to 
attend graduate school in psychology (M = 77.79, SD = I 1.1) on ALOC 
scores, t(253) = -3.25, p < .005. Participants planning to apply to 
graduate programs in psychology reported a higher internal locus of 
control than students not intending to apply to a graduate program in 
psychology. 

Differences Between Traditional and Nontraditional Students. The 
same fi ve factor scores were subjected to f tests to determi ne if there are 
significant differences between traditional and nontraditional students. 
Across all five factor scores, there were no significant differences 
between traditional and nontraditional students. 

Conclusions 
About 27% of the respondents from this sample indicated that they 

will (or have) applied to graduate school in psychology. Interestingly, 
almost 25% indicated that they will (or have) applied to graduate school, 
but in an area different from psychology. This latter group of senior year 
psychology majors is certainly understudied by researchers in this area, 
and psychology educators need to know more about these students, and 
determine how we can best help these students achieve their goals. 

When factor scores (personal belief in academic success, personal 
belief in adequate undergraduate preparation, outside of class 
opportunities, cost of graduate school, and application challenges) for the 
five factors were compared in f tests with the question "I am planning to 
apply (or have applied) to a graduate program in psychology," those 
planning to apply scored higher in their personal beliefs in academic 
success, undergraduate preparation, and the importance of outside of 
class opportunities. It is important to note that these outcomes are not 
cause and effect relationships. That is, if an advisee wishes to attend 
graduate school in psychology, I would not advise him or her to score 
high in these areas. However, those students who tend to score higher in 
these areas may be more likely to apply to graduate school. But educators 
can work to encourage students to believe in themselves (academic self­
efficacy), prepare undergraduates better, and continue to stress the 
importance of outside-of-class activities, such as research assistantships, 
internships, and participation in Psi Chi and psychology clubs to students 
with graduate school aspirations. Higher levels of academic self-efficacy 
have been shown to be consistent predictors of both retention and GPA 
(Robbins, Lauver, Le, Davis, Langley, & Carlstrom, 2004). 
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Interestingly, students who transfer tend to be more likely to apply to 
graduate school. One explanation could he that those students who 
transfer are seeking out superior educational opportunities, and the same 
type of student who seeks out a hetter educational opportunity may also 
be more likely to apply to graduate school in psychology. In addition, the 
age of the student (traditionally-aged or nontraditionally-aged) did not 
lead to significant differences in any of the five factor scores; all 
students, regardless of age, scored simi lariy on the factors. 

Based on the results of this study, the internal motivations of senior 
level psychology majors may also intluence one's intention to apply to 
graduate school in psychology. Using Trice's (1985) Academic LOCI/s of 
Control scale, correlational analyses revealed that those students having 
higher internal locus of control (i.e., a student helieve that life's 
outcomes are dependent on their own behavior) report higher personal 
hel iefs in their own academic success, greater bel ief in their own level of 
undergraduate preparation, and placed greater importance on outside of 
class activities (as compared to students having an external locus of 
control). This pattern overlaps precisely with those intending to apply to 
graduate school. Again, these results cannot be used causally. Advisees 
with a high external LOC who wish to pursue a graduate education in 
psychology should not be dissuaded in applying to graduate school based 
on these data; these data only suggest that those with an internal locus of 
control tend to apply to graduate schools in psychology more. Further 
research should examine actual sllldent acceptance or rejection decisions 
into graduate schools to better understand the relationships between these 
variables. 

More systematic research needs to he conducted with the students 
applying to graduate programs across the country; further, psychology 
educators need information about the outcomes of specific applications. 
That is, are there personality or demographic variables, from the student 
(applicant) perspective, that would better help us predict application 
success to graduate programs in psychology? Continuing the quest to 
understand the graduate admissions process from the student's 
perspecti ve may allow educators to help future students bcttcr understand 
the process, suggest careful decision-making that leads to the 
development of knowledge, skills, and confidence (i.e., self-efficacy), 
and more accurately help students gauge their own application strategies 
(i.e., metacognition) that lead to the hest chances of success. 

REFERENCES 
American Psychological Association. (2007). Gelling in: A step-by-step plan for 

gaining admission 10 graduate s('hool in psyrhology (2"d ed). Washington, 
DC: Author. 



Landrum INTENT TO APPLY TO GRADUATE SCHOOL 253 

Day, J., & Newburger, E. (2002). The big payoff Educational al/ainment and 
synthetic estimates of work-life earnings. Washington, DC: U.S. Census 
Bureau. 

Heckert. T. M., & Wallis, H. A. (1998). Career and salary expectations of college 
freshman and seniors: Are seniors more realistic than freshman? College 
S/lldent Journal, 32, 334-339. 

Huss, M., Randall, B., Patry, M., Davis, S., & Hansen, D. (2002). Factors 
influencing self-related preparedness for graduate school: A survey of 
graduate students. Teaching ofPsychology, 29,275-281. 

Landrum, R. E., & Clark, J. (2005). Graduate admissIOns criteria in psychology: 
An update. Psychological Reports, 97,48 J-484. 

Landrum, R. E., Jeglum, E. B., & Cashin, J. R. (1994). The decision-making 
processes of graduate admissions committees in psychology. Journal of 
Social Behavior and Personality, 9, 239-248. 

Landrum, R. E., McAdams, J. M., & Hood, J. (2000). Motivational differences 
among traditional and nontraditional students enrolled in metropolitan 
universities. Metropolitan Universities, 11,87-92. 

L~nt. R. IN.. Brown. S. D., & CG!·c. Jr., P. A. (19')7) Dj~,cnll1inale and prtxJicllve 
validity ()t' acad"lllic .',el f-concept. aCddemic self-dticdcy. and mclth"matic,­
s[Hxific cd f-cfiicacy. Journal of CO/lilseling Psychology. 4-1, 307 -3 IS. 

Luzius, J., & Webb, B. (2002 , Fall). Nontraditional swdents' library 
satisfaction. Philosophy and Practice,S, I. Retrieved from Academic 
OneFile via Gale: htlp:llfind.galegroup.comlitx/start.do')prodld=AONE 

Norcross, J. c., Kohout, J. L., & Wicherski, M. (2005). Graduate study in 
psychology: 1971 to 2004. American Psychologist, 60,959-975. 

Onwuegbuzie, A., & Daley, C. (1998). Study ski lis of undergraduates as a 
function of academic locus of control, self-perception, and social 
interdependence. Psychological Reports, 83, 595-598. doi: 10.24661 PRO. 
83.6.595-598 

Rajecki, D. W., Lauer, J. B., & Metzner, B. S. (1998). Early graduate school 
plans: Uninformed expectations'? Journal of College Student Development, 
39, 629-632. 

Robbins, S. B., Lauver, K., Le, H., Davis, D., Langley, R., & Carlstrom, A. 
(2004). Do psychosocial and study skill factors predict college outcomes? 
A meta-analysis. Psychological Bulletin, 130, 261-288. 

ROller, J. B., & Mulry, R. C. (1965). Internal versus external control of 
reinforcement and decision time. Journal of Personality and Social 
Psychology, 2, 598-604. 

Scepansky, J. A., & Bjornsen, C. A. (2003). Educational orientation, NEO PI-R 
personality traits, and plans for gradudle school. College SWdent Journal, 
37, 574-582. 

Snyder, T. D., Dillow, S. A., & Hoffman, C. M. (2008). Digest of educational 
statistics 2007 (NCES 2008-022). Washington, DC: National Celller for 
Education Statistics, Institute of Education Sciences, U.S. Department of 
Education. 

Stake, J. E. (1979). The relationship between achievement orientation and locus 
of control. The Journal o.fSocial Psychology, 190, 149-1 SO. 



254 NORTH AMERICAN JOURNAL OF PSYCHOLOGY 

Trice, A. (1985). An academic locus of control scale for college students, 
Perceptual and Motor Skills, 61, J043-1 046. 

Auth.or NOles: I acknowledge the generous data collection assistant of the 
participating members of the PSYCDATA national coalition, and 
acknowledge the contributions of research assistants Amber Klein, Maribeth 
Horan, and David Wynn. 


