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grealer concern about application challenges. Regarding the specific
likelihood of applying to graduate school, ¢ test results indicated that
there is a significant difference between those planning to attend graduate
school in psychology (M = 73.14, SD = 11.5) and those not planning to
attend graduate school in psychology (M = 77.79, SD = 11.1) on ALOC
scores, #(253) = -3.25, p < .005. Participants planning to apply to
graduate programs in psychology reported a higher internal locus of
control than students not intending to apply to a graduate program in
psychology.

Differences Between Traditional and Nontraditional Students. The
same five factor scores were subjected to f tests to determine if there are
significant differences between traditional and nontraditional students.
Across all five factor scores, there were no significant differences
between traditional and nontraditional students.

Conclusions

About 27% of the respondents from this sample indicated that they
will (or have) applied to graduate school in psychology. Interestingly,
almost 25% indicated that they will (or have) applied to graduate school,
but in an area different from psychology. This latter group of senior year
psychology majors is certainly understudied by researchers in this area,
and psychology educators need to know more about these students, and
determine how we can best help these students achieve their goals.

When factor scores (personal belief in academic success, personal
belief in adequate undergraduate preparation, outside of class
opportunities, cost of graduate school, and application challenges) for the
five factors were compared in / tests with the question “I am planning to
apply (or have applied) to a graduate program in psychology,” those
planning to apply scored higher in their personal beliefs in academic
success, undergraduate preparation, and the importance of outside of
class opportunities. It is important to note that these outcomes are not
cause and effect relationships. That is, if an advisee wishes to attend
graduate school in psychology, T would not advise him or her to score
high in these areas. However, those students who tend to score higher in
these areas may be more likely to apply to graduate school. But educators
can work to encourage students to believe in themselves (academic self-
efficacy), prepare undergraduates better, and continue to stress the
importance of outside-of-class activities, such as research assistantships,
internships, and participation in Psi Chi and psychology clubs to students
with graduate school aspirations. Higher levels of academic self-efficacy
have been shown Lo be consistent predictors of both retention and GPA
(Robbins, Lauver, Le, Davis, Langley, & Carlstrom, 2004).
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Interestingly, students who transfer tend to be more likely Lo apply to
graduate school. One explanation could be that those students who
transfer are seeking out superior educational opportunities, and the same
type of student who seeks out a better educational opportunity may also
be more likely to apply to graduate school in psychology. In addition, the
age of the student (traditionally-aged or nontraditionally-aged) did not
lead to significant differences in any of the five factor scores; all
students, regardless of age, scored similarly on the factors.

Based on the results of this study, the internal motivations of senior
level psychology majors may also influence one’s intention to apply to
graduate school in psychology. Using Trice’s (1985) Academic Locus of
Control scale, correlational analyses revealed that those students having
higher internal locus of control (i.e., a student believe that life’s
outcomes are dependent on their own behavior) report higher personal
beliefs in their own academic success, greater belief in their own level of
undergraduate preparation, and placed greater importance on outside of
class activities (as compared to students having an external locus of
control). This pattern overlaps precisely with those intending to apply to
graduate school. Again, these results cannot be used causally. Advisees
with a high external LOC who wish to pursue a graduate education in
psychology should not be dissuaded in applying to graduate school based
on these data; these data only suggest that those with an internal locus of
control tend to apply to graduate schools in psychology more. Further
research should examine actual student acceplance or rejection decisions
into graduate schools to better understand the relationships between these
variables.

More systematic research needs to be conducted with the students
applying to graduate programs across the country; further, psychology
educators need information about the outcomes of specific applications.
That is, are there personality or demographic variables, from the student
(applicant) perspective, that would better help us predict application
success to graduate programs in psychology? Continuing the quest to
understand the graduate admissions process from the student’s
perspective may atlow educators to help future students better understand
the process, suggest careful decision-making that leads to the
development of knowledge, skills, and confidence (i.e., self-efficacy),
and more accurately help students gauge their own application stralegies
(1.e., metacognition) that lead to the best chances of success.
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